
 How can we bring this into our schools?

It is students’ right to learn about these things, not their responsibility (to seek this out for
them

selves). However, it is clear that som
e districts are not confident in these policies and

how to bring them
 into their learning environm

ents. 
W

ho can students talk to about the IRIS fram
ework and EQS?

Diversity, Equity and Inclusion Coordinator (DEI coordinator): Som
e schools/districts in

Verm
ont have a professional who’s goal is to bring diversity, equity, and inclusion into schools,

and are trained to help support im
plem

entation of the new EQS.
A Principal or Superintendent: In the case that your school doesn’t have a DEI coordinator;
reaching out to a principal or superintendent can be a great second option. Theoretically,
when the legislation was passed, the Agency of Education notified all superintendents and
principals of the change. They m

ight be able to give m
ore insight into what’s happening at

your school. 
Teachers: Som

etim
es people in power (like principals and superintendents) are not

responsive to youth, or do not have a plan in action. In this case, reaching out to teachers
whom

 you know and trust, and providing them
 with the resources found at the QR code in the

the appendix of this zine can help spread knowledge of the EQS. 
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APPENDIX: 

Implicit bias- There are a lot of harmful stereotypes which can stem from
someone’s implicit bias. Essentially, it’s when someone has a belief or attitude
about a certain social group, based on how the people around them act. This is
done almost entirely unconsciously, which is what makes it so pervasive.

Cultural competency- Because people tend to live in a place with one
predominant culture or another, traveling to other places can give you ‘culture
shock’. When someone is culturally competent, they have an ability to adapt to
different cultures and their environments. To acquire cultural competence,
being exposed to many different cultures (at school) can help this adaptability. 

Education Quality Standards- In Vermont, there are some standards which
are created by the Agency of Education and legislators, (and affiliate groups
like the Act 1 working group), to tell schools what they have to do. If a school
doesn’t meet these standards, they are under-serving their students. 

More on the IRIS metaphor- The blue flag iris is indigenous to Vermont. In
Indigenous cultures, the iris as a whole represents healing and perspective.
Each petal also is connected to something: wisdom, faith, and courage. All of
these concepts are connected to the ideals and goals of the IRIS framework.

Community care- Balanced with self care, community care is when a group of
people can pool their resources and knowledge and time to help each other.
Some examples of community care: the library (especially the Kellogg-Hubbard
in Montpelier), where kids can go and be safe after school, or when it's really
cold outside. Any kind of free child care is a good example, too: in the case of a
snow day, maybe one parent stays home and invites over a few kids from the
neighborhood. In this case, only one person has to stay home from work
instead of many. We are stronger together than when we are divided. 

Cultural wealth- This idea was originally conceptualized by Dr. Tara Yasso of
the University of California. When we think of wealth, we think of accumulating
money. However there are many ways to accumulate wealth. Cultural wealth
reinforces the value of resilience. Having a strong familial community can be
wealth. Knowing many languages is wealth, and having social connections is
wealth. By reinforcing the importance of this in the classroom, “Rather than
focusing on how a person’s race or ethnicity might give them less of the
cultural capital that a predominantly white and middle-class environment
values, Yosso instead focuses on the wealth of cultural capital that is being
undervalued,” (Pelc).


